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LONG-TERM RELIABILITY OF THE FINNISH 

BEHAVIORAL AND EMOTIONAL RATING SCALE

has demonstrated adequate internal consistency, factor structure and convergent validity. 

The purpose of the present study was to examine the long-term test-retest reliability of 

year for three years in order to assess the stability of scores. All of the correlations were 

and implications were discussed.

Key words

assessment model has been useful in identifying children in need of specialized services, it 

may unnecessarily limit the range of information collected on the behaviors of a child with 

or at-risk of behavior problems, by narrowing the focus of those who provide the data. This 

restricted assessment model may result in the failure to collect information about children that 

may be necessary and valuable to developing, implementing and evaluating comprehensive 

treatment supports and interventions. In response to this concern, parents, policymakers, 

practitioners and researchers have sought alternative assessment models that provide a more 

holistic view of the child. 

Recently, the value and importance of strength-based assessment has received consider-

able recognition in education, child welfare, family services, and mental health service deliv-

-

lead to a family that is engaged in the treatment process.   

Over the past few years a number of assessments have been developed to assess the 
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for youth (Youth Rating Scale), parents (Parent Rating Scale), and teachers (Teacher Rating 

items) assesses a child’s ability to interact with others in social situations (e.g., I can deal 

Internationally, the value of strength-based assessment has received considerable 

education programs have been integrating a positive, interactive approach to assessment that 

takes student strengths, assets, competencies and resources into account. European educators 

have acknowledged that strength assessments can be useful in planning and implementing 

supports and services, and such assessments enhance the potential for students with disabilities 

and adapted for use in countries outside where the assessments were developed and normed. 

However, when an assessment instrument is translated from one language into another 

language or is used in a different cultural context, the instrument’s psychometric properties 

then a professional translator, who had received the information on the content and purpose 

English. To work toward language and content equivalence, the two versions were compared, 

differences were discussed between researchers and translator, and consensus on the needed 

 In two cross informant studies the researchers found small 

to large cross informant agreement of student behavioral and emotional strengths between 
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and teacher ratings for students receiving full or partial special education services (Sointu, 

researchers found moderate to large correlations across the subscales of the two instruments. 

 In addition to providing information on factor structure, convergent validity, cross 

informant reliability and internal reliability, a sound measure needs to demonstrate other types 

individual differences in test scores are attributable to “true” differences in the characteristic 

retest reliability is an indication of a measure’s stability over a short (e.g., 2 weeks) or long 

period (e.g., 2 months) of time, where the closer together in time the two data collection points 

the higher the estimated reliability. Long term reliability is necessary to determine particularly 

directly assess the attribute of interest (i.e., academic functioning), behavior rating scales 

of interest (i.e., child’s behavior). A number of factors such as rater bias or rater drift may 

characteristics such as academic functioning which are known to be stable over time, emotional 

scores are found to be relatively stable over a one- or two-year period, then the measure would 

a one- and two-year time period.      

of those students, respectively. The sample was drawn from a larger study on behavioral and 

received full-time special educational supports. The sample was homogenous in terms of race 

regional population.    

, 2 = 

of the procedures).
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recruited schools to participate in a study on the effects of school reform on child wellbeing. 

these schools consented to participate. Then parents of students in the consenting teachers’ 

classrooms were contacted to obtain consent for their child and themselves to participate.  

completing the assessment.  Teachers received questionnaire packets with the target students 

were sent home with the students and returned to researchers in a pre-paid envelope.  The return 

th grade the homeroom 

where only complete three year data existed from the youth, parent or teacher respondent. 

th th grade, and 
th th

th th grade) and two-year correlations (i.e., between 
th th

Point-estimates for parent ratings were larger than both youth and teacher ratings, although 

these differences were not tested statistically. Eleven of the two-year stability estimates were 

equivalent indicating that parent ratings were unexpectedly stable. Nonetheless, the magnitude 

ratings were the least stable compared to youth and parent ratings, but these differences were 

not tested statistically. 

Discussion

Overall, the results of the study demonstrated that the youth, parent and teacher ratings of the 
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population, and most importantly, to ratings by students and parents. 

prevention or intervention services. It would make little sense to plan services or supports around a 

personal variable that would change markedly over time in the absence of intervention efforts. The 

are relatively stable over one and two year periods. This in turn suggests that observed changes 

measurement or characteristic instability but are likely related to planned interventions. 

and among the smallest of any country. However, future researchers should address this issue 

by selecting a more geographically balanced and representative sample. Second, the schools, 

teachers, parents and youth who provided the ratings all volunteered for the study. Three 

Third, the data were analyzed as if the students were representative of a single, homogenous 

groups such as students at-risk of academic or behavioral problems or students with school 

researchers should consider a more heterogeneous sample by collecting data across a wide age 

range including young elementary and high school age students. 

Therefore, researchers should consider more substantive research questions related to the 

academic functioning, attendance patterns and behavior functioning. Another suggestion would 

interventions and supports and important educational outcomes. A further area of study would be 

would provide information on the natural developmental process of strengths independent of 

of children and can be recommended for use as a measure of student’s emotional and behavioral 
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2 assessment can be used to document the absence of personal strengths.  The absence of 

behavioral and emotional strengths is not the key variable in diagnosing children with or at-risk 

to identify behaviors to be developed, set goals, and build on strengths.  Improvement in (a) 

on Individualized Educational Programs (IEPs) or other treatment plans.  Also, individual 

develop a child’s behavioral and emotional strengths.  Documentation of change is important 

not only for accountability purposes but also for decision-making purposes. 

distinguish students referred for disciplinary intervention from nonreferred peers. 

2. 

-

Erlbaum.

and parents. 

8. 

Long-term test-retest reliability. 

6

, 

-

-

sessment of the emotional and behavioral strengths of youth.

. 
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SEARS.html 

The development and validation of the values in action inventory of strengths for youth.

22. 

(SDQ)—Evaluations and applications. (Suppl 2), 

-

education support.

.

28.  

Long-Term Reliability of the Finnish Behavioral and 

Emotional Rating Scale

useful in identifying children in need of specialized services, it may unnecessarily limit the range of 

information collected on the behaviors of a child with or at-risk of behavior problems, by narrowing 

the focus of those who provide the data.  According to the scientists, recently, the value and importance 
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of strength-based assessment has received considerable recognition in education, child welfare, family 

measurement of those emotional and behavioral skills, competencies, and characteristics that create a 

students, respectively. The sample was drawn from a larger study on behavioral and emotional well-

supports. 

, 2 = 

indicate that the test scores demonstrate acceptable psychometric characteristics. Therefore, researchers 

important school criterion measures such as academic functioning, attendance patterns and behavior 

functioning. Another suggestion would be to determine how student strengths mediate or moderate the 

area of study would be the intra-individual change in strengths over time for different age groups of 

children and can be recommended for use as a measure of student’s emotional and behavioral strengths. 

document the absence of personal strengths.  The absence of behavioral and emotional strengths is not 

the key variable in diagnosing children with or at-risk of problems, yet children with minimal personal 

school personnel, and parents to identify behaviors to be developed, set goals, and build on strengths.  

used as goals on Individualized Educational Programs (IEPs) or other treatment plans.  Also, individual 

behavioral and emotional strengths.  Documentation of change is important not only for accountability 

purposes but also for decision-making purposes.


